
 

Text Complexity Analysis Worksheet Guidance Document 

 
Purpose  

This document serves as a tool to assist teachers in selecting texts that are supportive of established learning objectives for lessons and units.  The process of text analysis is meant to be collaborative, where groups of teachers 

work together rather than in isolation.  Similar to the experience using the 6-Trait Writing Rubric, it is expected that over time, inter-rater reliability will be established among groups that engage in this work.   

 

Three Part Model of Text Complexity 

The Common Core Standards introduce a three-part model for measuring text complexity.  Teachers need to use their professional judgment as they draw on information from all three sources when determining the complexity of 

text. 

1.   Quantitative measures – readability such as: word difficulty, sentence length and syntax, and text cohesion (grammatical links with a text or sentence) best measured by computer software. 

2.   Qualitative measures – levels of meaning, structure language conventionality and clarity, and knowledge demands often best measured by an attentive human reader (see examples on the next page). 

3.   Reader and Task considerations professional judgment based on:   

                 

       

               

 

 

 

 

 

 

 

 

Directions 

1.   Determine the Quantitative measure of the selected text, noting that a book/text may fit into a few different grade bands. 

2.   Carefully compare the Qualitative criteria and descriptors on the Text Complexity Analysis Worksheet with selected text. 

3.   Place an X in the appropriate column for each criteria listed.  Utilize the Notes column to support decisions.   

4.   After considering each of the criteria, notice where the majority of the X’s occurred.  Determine if the text is Readily Accessible, Moderately Accessible or Very Complex.     

5.   Apply the Reader and Task considerations.   Determine which grade band is most appropriate for the selected text when considering what students should be able to do. 

6.   With the understanding that text complexity is important and students should continually be exposed to increasingly complex text, determine which sections or passages may be difficult for students.   

       Consider the instructional supports or scaffolds that might be necessary for students when they are first exposed to complex texts.    

Source: EngageNY.org 

Balancing the supports and the challenges 
The more complex the text, the more support students will need.  

Students should be introduced to increasingly complex texts through 

middle school and high school. This is done through a gradual release of 

responsibility where complex texts are introduced in a supportive 

context that facilitates higher levels of independence. 

 The teacher’s knowledge of students as readers 
 The teacher’s understanding of text complexity 
 The teacher’s ability to use instructional supports/scaffolds For example, a close read, a graphic 

organizer, multiple opportunities to read and discuss 
 The teacher’s consideration of matching the text to the task the students are expected to 

complete, a teacher may ask, “Does this text lend itself to the expected task?”  For example, purpose 
for reading: to gain knowledge, skim for information, identify text structure, compare and contrast across 
texts 



 

  



 
                                                                                                                                                 


